BRIDGE PROGRAM:  FALL-SPRING 2004-2005

Dr. Mary Poteau-Tralie

Associate Professor of French

Project:  Fostering the Language-Culture Connection in Elementary French Core Courses through Culture Cards

I.  
Course Description and Demographics:  

The French 101 course fulfills the second and final semester of the foreign language core for Rider Students in CLAES. In Fall 2004 semester, there were 23 students registered for the course, most of whom were freshman and sophomores, although there were a few juniors and seniors who were completing the FL core.  There were two incoming freshmen in the course who have declared French as their major.  This course is a stepping stone for students who decide to continue as majors or minors.
II.  
Problems I intended to address:
1. Help students see another language as distinct from their own, not just a code or translation or (wrong!) representation of English

2. Increase awareness of the link between culture, or how one sees the world, and the language

3. Help students to think more critically about their own language in relation to another within which they will begin to see how one’s view of the world is limited or shaped

4. Help foster a kind of learning or intellectual curiosity that transcends the mere content in the course, in this case the grammar and vocabulary, and which will make a lasting impression beyond the scope of this content
5. Raise awareness among other colleagues and administrators that learning a language is not simply a skill, like learning to type or ride a bike, but carries with it a window into the culture of those who speak the language
III.  
Hypothesis:
I believe that if students are given the opportunity to focus on the language/culture connection, they will respond better to the course, and take something lasting with them.  This is a core course, and unless students continue to study the language per se, they will not remember much of the grammar, etc. and often will have an apathetic attitude toward the course content.  However, they will be able to understand culture as a function of language, even within their own linguistic frame of reference if given the opportunity to focus on and verbalize it.  I also think that students already begin to make this connection which more fluent speakers take for granted, but it is not fostered in a systematic way. 

My evidence for this is based on “hunches” and anecdotal evidence that I have gathered over the years.  For example, I have felt that students do begin to see language as connected to cultural attitudes and world view.  Questions addressed to me (in English, usually at the end of a lesson as students are leaving) show at least some level of critical thinking in this area, albeit often with a cultural bias or prejudgment, such as “Why do the French say ‘I have hunger’ instead of ‘I am hungry?’;  Isn’t that wrong?”, or “Do the French see the world as gendered since even a chair is feminine and a tree is masculine”?  Last year, one student asked:  “If the French Educational system is so difficult as Mireille and her little sister seem to show in the videos, why is America so superior?”  Another student was indignant over the fact that the French have changed the pronunciation and spelling of English proper nouns, such as using “Etats-Unis” or “Pennsylvanie”, saying “Why don’t they use the words we use since it’s our words and our language?”  I had to remind her that our language, too, accommodates linguistically for unfamiliar sounds by changing proper nouns of other languages, such as the use of “Germany” when the Germans refer to their own country as “Deutschland,” or the use of “Riviera” for what the French call “La Côte d’azur.” The idea of Culture with a big “C” is addressed in the French in Action videos and in most textbooks which now group vocabulary thematically.  For example, students learn about the educational system, family structure and expectations of parents towards their children, etc.   Most universities teach a separate Culture course which deals with the history, art, food, politics, etc. of a country.  But in this project, I wanted to delve deeper and go to the linguistic level in which culture is manifested.

IV.  Methods:

A) On the first day of class, the students were given a
 Misconception/Preconception Check List (based on Classroom Assessment Technique CAT#3, Angelo and Cross, Classroom Assessment Techniques).  I collected them and we discussed them during the second class period.  I asked the students to be aware of their answers and if they evolved as the class progressed.  My colleagues in BRIDGE suggested that I redistribute their answer sheets on the last day of class and have them use a different color pen/pencil, or a different sheet of paper to modify any answers they felt needed to be changed.  I added a question at the end: “What will you take from this course”.

(SEE CHECKLIST APPENDIX I)

B)  For each lesson, the students were asked to fill out a Culture Card which focuses specifically on the cultural component of a grammar unit or vocabulary word or phrase.  I would set aside 5 or 10 minutes every two weeks to switch to English and discuss their answers on the Card.

(SEE CULTURE CARDS APPENDIX II)
 V.   Examples of Student Performance

Based on another suggestion of my BRIDGE colleagues during our spring meetings, I decided to follow up my fall 2004 Beginning French Culture Card survey by asking the same questions of my Intermediate (French IV) class and my Advanced class (The Self in French Prose and Poetry).  The following sample results were quite eye-opening. 

PRELIMINARY RESULTS:  SAMPLE STUDENT RESPONSES

I.  Word Order Differences (FIA Leçon 16)
A.  Elementary French:
--French sentences place the adjectives after the noun, for example, white house would be house white.  It emphasizes more on the object than what the color is.
--French seems to stress the place because they put it before the verb where English stresses the action because the verb is before the pronoun.  Another word order difference is that French puts the negative (not) around the verb and in English they put it in front of the verb.  This might be because English wants the negative to be heard first to emphasize or warn of a negative.
--By using words such as “there,” ‘it,” “from it,” in front of the verb, the French seem to place more emphasis on the place rather than the action.  En English the word order is reversed; naturally the emphasis is switched to reflect the action rather than the place.  “Elle m’ennuie” would fall into the same category:  “She me annoys” rather than “she annoys me.”  In French “me” is emphasized.  In English, ‘annoys” is emphasized.
--The order of French sentences can be quite confusing to me!  The adjective often follows the nouns—opposite of English.  However, it makes sense to emphasize the noun first, and then the nuance of the description of the noun second.  Also, when writing French negative sentences, it seems quite disturbing to reiterate the negative –as in “Tu n’as pas.”  However, it is quite clear when listening to spoken French that the statement is negative, a clarity that even I (a novice at French) can pick up in the slurred expressions and run-together way the French Language is spoken.
B.  Intermediate French:
--The French word order emphasizes the object more than the verb.  This is true with all the object pronouns (direct, indirect, y, en).  Word order is also different for most adjectives.  Most adjectives follow the noun in French, where in English they precede the noun.
--The word order change places a greater emphasis on the object pronoun rather than the subject, verb, preposition, etc.  Another part of the French language where we see structure being very different is with any negation.  This surrounds the word….  This may be because the speaker of French wants the negative to stand out in the sentence.
--French word order depends on beauty, age, goodness, size, order, resemblance, and also smoothness of sound.  Example:  Elle est ancienne/La robe ancienne est dans le garage.
I do think this makes a difference in the way French v. English speakers see the world.  The English love to talk.  The French love the way they sound.  After taking French for some years now, I still feel that it is a hard language to learn because of word order.

II.  Connaître v. Savoir (FIA Leçon 17)
A.  Elementary Level
--The French distinguish between the two forms of to know, because judging from the study of their language, the French place a greater deal of emphasis on explanation and being clear.  It is important that general knowledge of fact and that of familiarity w/people be separate.
--There are probably at least two types of knowledge in the mind of the French, one that reflects knowledge you have to learn and on that you simply acquire.
--The French distinguish between the two forms because they believe that something you learn like a math problem is not the same as knowing a person or place.  “Savoir” is knowing a solid fact, just one thing.  “Connaître” is familiarity with.  When you know a person or place, you know more than one thing.  You know how the person looks, how they act, you might know their family.  When you know a place you know how it looks, how the weather is, and other things.
--The French probably distinguish between the two because they are  more person to person oriented.  Saying you “connaître” someone means you have had interaction with the person or in some cases, place.
--In English it would seem that the relationship [between the two forms of knowledge] is undermined by the fact that intellectual knowledge is held, often, in high regard.  Therefore, everything is seen as either you know it or you don’t.  The French probably hold intellectual knowledge high, but their distinction seems to suggest a greater appreciation for both types.  Perhaps it is that English assumes knowledge to be the same regardless.
--I think that there is a distinction in French between connaître and savoir because they are two very different things.  Connaître is acquaintance with and savoir is to understand.  What I have trouble understanding is why English does not have 2 distinct words!  Quel dommage—je ne sais pas!
B.  Intermediate Level
--…others can figure out what the [French] really mean.  With “savoir” you know what you are talking about as fact.  The distinction allows the listener to be more clear on what is being said.
--From what I understand of the French appreciation of knowledge, they place a large emphasis on a strong education.  The scholars are regarded as higher on the social ladder than entrepreneurs or people who have come into money.  Much more conversation is venture on literature or events rather than small, meaningless talk.  Anyone can “connaître” anything, but it takes more to “savoir.”
--I think the French distinguish between “connaître” and “savoir” for familiarity reasons.  They tend to focus on intellectual knowledge and wisdom as demonstrated by their free post-secondary education.  So they have gone as far as creating the word “savoir” for knowing things that are more complicated.
--The French, by using two separate verbs, show the emphasis on relationships and that they are totally different than just “knowing the alphabet.”
III.  Gender Differences (FIA Leçon 18)
A.  Elementary Level
--In English, I would make small cars feminine because of their sleek nature and large SUV’s masculine for example.
--Having male/female distinctions in occupations is easier in my point of view.  When saying “the baker is baking,” I would think it’s a male.  The feminine form should be “bakeress” or something.  It’s just easier to identify.  Another example is a nurse.  Usually that is female, but there are male nurses.  I think the way the French and other European countries look at it is with respect for the male or female.  However, genderizing objects just seems weird.
--The French make it very clear when speaking as to which things are considered masculine or feminine.  They place the un/une denoting either masculine or feminine.  I don’t believe that these are simply arbitrary grammar concepts.  I think this shows that the French care a great deal about emphasizing the gender of people, objects, etc.  In English for example, there are also instances in which gender is associated.  The most famous example is referring to ships as feminine.  I would say bridges and cars are feminine too.
--Every item in the French world, whether animate or inanimate, has a gender.  In English only animals with the ability to reproduce are assigned gender.  This distinction seems to make the French world more entirely sympathetic to us.  If items have a gender, we might extrapolate to think that they might have feelings, or even a soul.
B.  Intermediate Level
--…Until recently, there hasn’t’ been “mail carriers”.  Subconsciously, it tells women maybe they are not supposed to be there, even if they are.  Men always refer to cars as women, implying they are picky or sometimes difficult.
--Gender distinctions in French show the importance of gender roles, while Americans have sought to neutralize those roles.  I would not know how to assign gender roles to objects, as it would seem arbitrary.  We do refer to cars and boats as “she” but that is somewhat ironic because they are objects that men traditionally use the most or know the most about.
--I think that the French gender assignments do have cultural importance and comment on the way the world is viewed.  It would be nearly impossible to assign gender to objects in English, especially in our society.  Feminism and gender equality would make it more difficult to give objects a gender.
--I feel that the distinction between gender differences in occupations in French is not that big a deal.  However, to others it may seem a stereotype that only men should do  certain jobs and women particular jobs.  For example, the word for doctor is “le médecin” and is masculine for both men and women, but “la médecine’ is the study of medicine.  I do think gender distinctions change the way the world is viewed.  In America today, there is an emphasis on being politically correct.  Although we still have stereotypes about certain jobs, our language has made a transition in the right direction.  For instance, “mailman” is no longer used since a man or a woman can deliver mail.  We now say “mail carrier”.  It would be incredibly difficult for me to assign objects a gender in English.  I would be restricted to who uses the items, men, women or both.  I would end up having gender biases of my own.

IV.  Idiomatic Expressions:  FIA Leçon 22
A.  Elementary Level
--There are many things that I am sure would confuse foreigners just like they have their own.  Some examples are:  it’s raining cats and dogs, the early bird catches the worm, good as gold, I’m so hungry I could eat a horse.  I often question where these sayings come from.
--some idiomatic expressions that might cause some confusion to foreigners could be “break a leg” when wishing someone good luck.  Or “it’s raining cats and dogs,” when there are heavy downpours.  I have always wondered where these expressions come from.
--Marie-Laure’s phrase “mystery and gumdrops” sounds like “I know something you don’t know and I’m not telling.”  I never questioned where the phrase “that shirt cost an arm and a leg” came from.
B.  Intermediate Level
--Marie-Laure’s phrase seems very strange to me and makes little sense, just like some of our idioms.  Phrases like “Hold your horses” probably originated in the olden days.
--Idiomatic phrases definitely reflect culture and this is evident since every culture has its own unique phrases.  Some English ones that would be confusing to a foreigner would be “That’s none of your beeswax,” “close but no cigar,” “dropping like flies,” “ hit the hay.”
--As a child I do remember questioning what these phrases meant (“It ain’t over till the fat lady sings, etc.), because I did not understand them.  It was only when I understood the various phrases that I:  laughed at their usage, then began to use them myself, and I explained them to those who did not understand.

SAMPLES FROM ADVANCED FRENCH STUDENT RESPONSES:
I.  Connaître v. Savoir
--When the French use “je connais” it’s because they are thinking about a person or place which deserves the distinction from an object.  We know the alphabet, but we know a person:  in English it’s the same.  It kind of puts us on the same level as an object which is a little strange.  I’d rather be “connaître” than “savoir”.  I think it is also a matter of respect.  
--The French national character—from its cornerstone to the present--has built an enduring chateau of not only great strength, but one of great beauty and grace.  The culture embodies the principles of order and clarity; the two fundamental aspects of knowledge, from Descartes to Hausmann, from the Napoleonic Code to its ongoing celebration of the seven arts.  
--I think the French pride themselves on what they “know” and on the distinction between such knowledge and friendship or acquaintance.  French people seem to be focused on very specific details.
--The French distinguish between the two, because they want to describe the differences between common knowledge that does not require much thought (knowing an individual) and knowledge that exercises the mind.  I believe the French view knowledge as being sacred.  
--The French seem to place a greater emphasis on their language than we do.  Obviously they take great pride in their language and culture; along with French literature and art.  They probably distinguish between the two, because they value knowledge and recognize the importance of it.  
II.  Gender
--Men always had certain jobs—therefore, “médecin and professeur” are masculine.  Oddly, avocat (m) becomes avocate (f) when the requisite “e” is added.  Oddly “bateau” is masculine although we think of “maiden voyage.”  An example of more wonderful inconsistencies:  crayon/stylo (m) but “plume” (f). In English, my criteria for assigning gender would be based on form first followed by function.  The French get this right 80% of the time.  
--It’s kind of difficult to assign a gender to an object.  In French a pen is masculine, in Portuguese a pen is feminine.  In English, a pen is a pen, simple as that. 
--Placing a gender on objects in French greatly changes the way the world is viewed.  Not only are objects given lifelike qualities, but it makes you fell almost more sensitive and perceptive to things, especially in writing.  In English, Americans place gender on such objects as boats and cars (both female).  If we thought as the French do, we’d be able to see a window as having a feminine gender, or a backpack as being masculine.
--The lack of gender distinctions for objects in the English culture indicates that objects such as a flower (f) don’t have meaning.  They are simply inanimate objects that exist with humans.  Giving an object, such as a flower, a gender gives it meaning.  For example, a flower can be an inspiration for a great work of art.   

VI.
 What theories or debates about learning frame or illuminate my inquiry?
A) Within my own field: ACTFL (The American Council on the Teaching of Foreign Languages) has identified standards which must be addressed and met in order for language programs to be considered viable.  My study addresses specifically Standard 1.c. Identifying Language Comparisons and 2.a Demonstrating Cultural Understandings.  The NCATE Committee which came to evaluate Rider’s School of Education  requested more information on how this standard is being met in the Foreign Language classes.  This request shows that even those in the field fail to recognize the language/culture connection.  My BRIDGE project will help to codify, at least in the early levels, what all of us know regarding the cultural component which permeates all of our courses. 

B) Within the BRIDGE program:

Two articles in particular helped focus my inquiry within the goals I hoped to achieve.  I realized that since most students would not be continuing with further language study, and that, as most of us who teach core courses know, students can be difficult to motivate in these core courses, I need to focus on identifying and fostering critical thinking and learning that would last vs. the desire to cover lots of material.  These articles are:

--Craig E. Nelson, “The Persistence of Unicorns:  The Trade-Off between Content and Critical Thinking Revisited”  and 

--William G. Perry, “Examsmanship and the Liberal Arts:  A Study in Educational Epistemology”

VII.        What have I learned (or what new hypotheses have I developed) so far?
I have learned that the students do indeed connect much better to the course, and take the learning into their own hands.  They enjoyed the discussions we had about their answers to the Culture Cards.  The course evaluations were all very positive and specifically mentioned the Culture Cards as an enjoyable exercise.   In addition, I find it fascinating that the advanced students seem to have already internalized this language/culture connection much as native or near-native speakers do, as evidenced in the level of greater sophistication of their responses (see APPENDIX II).   

Thanks to the suggestion  by my BRIDGE colleagues that I have the students redo the Misconception/Preconception Checklist at the end of the semester, I have data which supports this. It seems to me that most students did not fill in answers in the beginning maybe not so much exclusively due to lack of knowledge, but also due to a general apathy about the subject.  Most modifications came in the form of students actually filling in a response at the end of the semester to questions left blank initially.  I found that the students in general were easier to motivate, were engaged in the learning process more than in past semesters, and seemed to do better on average.  I will check past grade logbooks to compare results.  Some samples from the students’ initial responses and their later modifications at the end of the semester are found in APPENDIX III.  
VIII.
Where will I go from here?
I  have presented the qualitative data gathered so far to the spring meeting of the Central Jersey-Penn Foreign Language Academic Alliance in May 2005 in a workshop entitled “Teaching Culture”.  The Alliance is an organization of foreign language teachers from Rider, the College of New Jersey, Mercer County Community College and about 20 area high schools.  The feedback was extremely positive, and teachers expressed interest in using culture cards in grammar lessons in their own classes.  Teachers of German, Italian, Spanish and French were in attendance, and we compared grammar structures as related to the culture within those languages spoken.    

I plan to do research into cultural linguistics in preparation for an article I would like to submit to Foreign Language Annals which is a pedagogical journal published through ACTFL.  I need to find a way to quantify the data for the article, my biggest task.

Finally, I will continue to use Culture Cards, or some variation of them as I prepare to switch from the French in Action video method, which is getting somewhat dated,  to another textbook.  My fear is that replacing such a method which is already culturally rich through its use of videos with a standard textbook, however one which is more current, may make it more difficult to help students make these connections.  However, the culture cards will fill some of the gap created by the loss of the total-immersion videos.  I will make sure that the textbook chosen does have at least some video component which shows the language being used in a culturally authentic context.   
APPENDIX I

Misconception/Preconception Check List

FRENCH IN ACTION II

SURVEY

NAME: ________________________________________________________________

I.
WHEN YOU THINK OF FRANCE AND THE FRENCH WHAT COMES TO YOUR MIND FIRST?

II.
COMPARE YOUR OPINIONS OR WHAT YOU MIGHT KNOW ABOUT THE FRENCH COMPARED TO AMERICANS WITH REGARD TO:

a)  Attitudes regarding the Family:

b)  Educational Systems:

c)  Food:

d)  Work:

e)  Political Structure:

III.
Where do your opinions regarding the French come from?  Check all that apply:

______ My former French teacher(s)

______American TV sitcoms or movie images

______The News (TV news or newspapers)

______My parents, family, friends

______My history classes

______Books I have read

______Other.  Please specify____________________________________________

IV.
List as many famous French people as you can think of:

V.
Have you ever met a French person or French people personally?

VI.
Have you ever traveled to France?

VII.
Have you ever traveled anywhere else outside the U.S.  

If so, where?

VIII.
Do you think studying a foreign language is important for Americans? Why/Why not?

APPENDIX II
CULTURE CARDS:

Leçon 16:  In this lesson, we are beginning to see a word order with object pronouns (in this case “y”, meaning “there” and “en” meaning “of it/them, about it/them, from it/them,” etc.)  which is very different from English word order.  Even though I discourage translation in general since I want you to think in French, take just a moment to see how things would change in this one example, if we were to translate some of the sentences we used in the chapter from French into English.  We would say things like:

I there go.  She there lives.  We there work, etc.

Or:

She of it takes advantage.  We from there come.

How do the English and French word orders change what is being emphasized by the speaker?  Can you give other examples of word order which changes the focus of the speaker in French vs. English?  Do you think this makes a difference in the way French vs. English speakers see the world in any way?

Leçon 17:  One of the items in this chapter is a review of the two different verbs that the French use to mean “to know”.  They are connaître and savoir.  In English, we can simply say:  “I know Mary,” and “I know the alphabet”  using the same verb, “to know”.  In French,  we would use connaître in the first example since we only use this with knowledge in the sense of familiarity with people and places, and savoir in the second example since it refers to intellectual knowledge, or something that requires mental study.

Je connais Mary.  But:  Je sais l’alphabet.

Why do the French distinguish between the two?  Could you offer any ideas as to how the French view knowledge, as to how the French tend to make greater distinctions in knowledge, and why?   Be aware throughout the semester of other instances in which the French seem to require greater clarification of a word, or multiple ways of saying things, than would be required in English, if possible.  

[Note:  in my discussion of this issue, if students lead in this direction, I hope to explain how the French are said to have a “Cartesian” view of the world, from Descartes’ very mathematical and rational proof of existence, culminating in his “je pense donc je suis” statement.]

Leçon 18:  In the last two chapters, there has been another focus on gender differences, this time in the two ways of saying names of professions if you are referring to a man or woman.  For example, in English, we can say, “He is a baker” and “She is a baker”, but in French, there is a different word for a male baker and a female baker:

“Il est boulanger” but “Elle est boulangère”.

Do such gender distinctions, or the lack of them in English, affect the way a person sees the world and his/her place in it?   Gender is also apparent not just with people, but with objects.  Do you think that this changes the way the world is viewed in any way, or are these simply arbitrary grammar concepts with no cultural relevance?  If you were to give objects a gender in English, give a few examples of some objects you would label as feminine, and some as masculine.  Is this possible?  What criteria do you use?  Does this make you aware of any gender biases of your own, or did you assign arbitrary gender to objects?

Leçon 19 and Leçon 21: (to be completed after we have finished lesson 21):  In these lessons, Mireille and Robert discuss differences in the American and French School systems.  Mireille suggests that ALL French students learn the same things.  Is this the same in the American school system?  Find other examples of differences (and similarities) in the different Educational systems of the U.S. and France.  What conclusions can you draw?  What are the positive and negative aspects of both?

Leçon 20:  Mireille teases Robert who brags about how gifted a student he was, how he learned to read all by himself as a child, etc.  She jokes, “I guess you also got the ‘Prix de Modestie’” (Modesty Award).  An important difference regarding the concept of the self and individual achievement is referred to here.  Do Americans in general keep track of their awards, certificates, etc.?  Are we competitive, and do we flaunt that in any way?  Are we a country which frequently awards individual success and competition?  Give examples in your own life of awards you have received.  Do the French seem more modest in the videos we have been watching.  Give examples if you can, and be aware of any new ones as we go on.  How do the French (and Europeans in general) perceive Americans in this regard?  Are we overly proud and self-confident, for example? 

Leçon 22:  

1)  In the beginning of the video, Marie-Laure and Mireille return at Noon to have lunch with their parents.  Pay attention to the meal.  Compare this with American-style lunch.  How do we view food in our culture?  How do the French seem to view food and eating both in this video and in some of the others you have seen?

2)  Marie-Laure repeatedly uses the phrase:  “Mystère et boule de gomme” (Mystery and gum drops) if she wants to keep a secret or is referring to something that is a secret.  How does this sound to you?  Take a few minutes to think of as many “idiomatic phrases” as you can  in English which might cause a foreigner some confusion if not explained.  For example,  “That shirt cost an arm and a leg” (which by the way has a French equivalent referring to different body parts: “ça coûte les yeux de la tête” (that costs the eyes from your head)).  Did you ever question where these phrases come from or what they say about our cultural values or attitudes?  

Leçon 23:   In the lesson, Robert needs to speak with many French people whom he does not know in order to seek directions to the Courtois house for his dinner date.  Pay attention to the language that he uses (vous vs. tu, body language of him and of the French people) with the different people he meets.  How do they respond to him?  Did you have any preconceived ideas about how the French are said to respond to foreigners?  Did this change your view in any way or not?  Were you surprised by how they responded to an American tourist or not?

Leçon 24:  We have an example of the clash between the older generation’s ideas of life in France versus that of the younger generation.  Monsieur Courtois, for example, is very proud of the French gastronomic (food) tradition, and worries that the cafeteria food at the University, and American-style fast food will corrupt the younger generation.  Notice, too, how Mireille and Robert feel compelled to adjust their behavior and the tone of their language (formal) in front of Monsieur and Madame Courtois.  Find examples of these linguistic and behavioral differences in the videos which highlight the generation gap in France.  Does such a gap exist in the U.S.? Do children speak differently to their elders than to each other, for example?  What things are important to older Americans that might not be of interest to the younger generation, and vice versa?  Are our differences towards each other mainly those of attitudes towards different things (clothes, TV shows, etc,), or are there any notable changes in the way we speak (linguistic differences) that you are aware of when you speak, for example, to your grandmother or to an older relative.  Does the gap seem bigger in France or in the U.S.? 

Leçon 25:  This lesson reviews and adds more detail regarding “Reflexive Verbs”, or verbs that must begin with a form of “se”.

For example, in English, we can say, simply, “I brushed my teeth,” or “He washed his hair”, but in French, certain verbs like these which reflect back on the subject require you to say:  “Je me brosse les dents”  I brush the teeth of myself.  Or:’  “Il se lave les cheveux” (He washes the hair of himself).  You can leave it out if it does not reflect back to the subject, but to some other object.  Example:  “Il lave la voiture” (He washes the car).  Looking at the examples, could you give any insight into this usage?  Notice which verbs can be made reflexive.  Do they have anything in common that might help you both remember which ones take the reflexive, and perhaps figure out why the French accentuate the subject in these cases?

APPENDIX III
SAMPLE MISCONCEPTION/PRECONCEPTION INITIAL RESPONSES WITH END OF THE SEMESTER MODIFICATIONS

STUDENT A:  

Question II b)  Education System:

Initial Response:  I don’t know much about this.  As an American I tend to think we are one of the most educated in the world.

Revised Response:  The French language is complex and layered.  One of the most fascinating things is how they have two forms of speech one for friends and one for adults. 

What will you take from the course:

I think beyond this class there will always be an understanding of the French and a constant respect for their culture.  We as Americans tend to categorize and stereotype the French, and through this course we have learned, I have learned, to not do that and have a better understanding of their diverse world.

STUDENT B:

Question I:  What first comes to mind when you think of the French

Initial Response:  Paris and snooty people drinking their coffee in cafés, the Eiffel Tower and the Arc de Triumph

Revised Response:  I don’t think the people are snooty.

Question II a)  Attitudes towards the family 

Initial Response:  I don’t really know about attitudes toward the family

Revised Response:  They are very family-oriented, for example all eating their meals together.  Americans don’t have time to all eat together.

What will you take from the course:  I am not continuing on with French, but I believe just the knowledge of the country, culture, and language is what I will take from this class.  Knowing some of a language is better than nothing.

STUDENT C:

Question II a), b), c), d);  Attitudes towards family, education, food, work

Initial Response:  Student left all 4 parts blank

Revised Response:  a)  They are more family-oriented and still have lunch and dinner together; b)  More difficult educational system; c) More focused on the taste of the food than the amount; d) work just as hard as Americans, but seem to enjoy life more

What will you take from the course:  I will take a basic understanding of the language and culture.

STUDENT D:  

Question II e)  Political structure

Initial Response:  I feel there is little difference.

Revised Response:  As a result of this class and studying Rousseau and France’s version of the Declaration of Independence in another course, I can see more in common with American political thought than difference.  I do not think as negatively on France as a country as a result of that.

What will you take from the course:  It is important ALWAYS to learn of other’s culture and ways of life—to that language is included.

Other Student Responses to 

“What will you take from the course”:

Student E:

Probably something that I’ll still remember is the differences in the French and American culture, such as the meals and the formality of speech.

Student F:

I’ll be thinking about all the Culture cards

Student G:

I will take what I learned in this course beyond other French courses.  This course gave me insight into the French culture I was not given in high school.  This course was enjoyable because the French culture is so different from our own .  I enjoyed doing the culture cards, as they facilitated critical thinking. They forced us to look at culture in a different way.

Student H:

I find my listening to the “big picture” of the conversations.  Prior to taking this class, I would often get hung up on translating every word (and getting stuck on these words or tenses).  

Student I:

Even though I am currently not going to study French here at Rider, I will continue to study French on my own time.  This will to want to learn more of the French language and culture is one thing I know I will take from this class.  Through videos and culture cards I got a small view of France and its language and culture.  It is because of these that I want to continue studying French independently.  

Student J:

I have a greater appreciation of the culture of France, and that’s what I will take with me.

