THE INSTRUCTIONAL ACTIVITY SEQUENCE

In 1998 I started using team learning in my Marketing Principles class. I have adapted the Instructional Activity Sequence (IAS) developed by Michaelsen (1994) to my course       ( Hernandez 2002). In this model of cooperative learning, students, not the instructor, cover the material outside class. Students are tested on key concepts when they come to class. The largest chunk of class time (between 60% and 80%) is used for students to apply and think about the concepts learned through team learning activities. Exhibit 2 illustrates IAS. 

EXHIBIT 2

TEAM LEARNING INSTRUCTIONAL ACTIVITY SEQUENCE 
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Source: Adapted from Michaelsen (1994).

Individual Study. The first step represents a radical departure from the traditional course: students, not the instructor, are responsible for covering the material. 

Readiness Assurance Process. Students need to demonstrate that they have a good understanding of the assigned material before they get to think about and apply key concepts through in-class team activities. The process (RAP) starts with an individual quiz of the assigned material, given at the beginning of each major unit of instruction. I prefer to give short quizzes of ten multiple-choice questions since they are easy to grade using Scantron forms. I use test questions that require learning involving cognitive levels above memorization, often at the comprehension or application levels (See Exhibit 3 for Bloom’s Taxonomy). Such test questions send a clear signal for students to study for understanding and to avoid rote memorization if they want to perform well in the quizzes. 

EXHIBIT 3

BLOOM’S TAXONOMY OF COGNITIVE LEVELS

 FROM LOWEST TO HIGHEST
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Source:  Bloom (1956)

After completing the individual quiz, students retake the quiz in their teams. They provide answers with the full cooperation of their teammates. Teams debate their answers to the quiz questions and in the process, individual members improve their understanding of key concepts. I like to use team tests because they provide the opportunity for groups to become cohesive and to enhance the quality of students’ experiences with learning teams (Fiechtner and Davis 1985). Following the team quiz I provide immediate feedback indicating the correct answers. I do this by using an overhead transparency that displays question numbers with the corresponding correct answers. 

Currently students take seven quizzes in my class. When I started using RAP in 1998 I used five quizzes thinking that to use more quizzes would take away valuable class time that could have been used for application activities. I quickly found how wrong I was. First, I was asking students to study large amounts of material for each quiz. Now with seven quizzes the study task is simplified since less material is to be covered per quiz. Second, team quizzes appear to help teams become more cohesive and effective. According to Michaelsen, Fink and Knight (1997), the quizzes as part of RAP are the best team learning activity available for building group cohesiveness.

Teams are entitled to an appeal process for missed questions. The purpose of the appeal is to get students to restudy potentially troublesome concepts. Also, teams have a chance to challenge the reliability and validity of test items. All appeals are in writing. Students are instructed to provide adequate support for their claims. Typical appeals provide support for claims quoting passages from the textbook. I like to be somewhat lenient in granting appeals since I believe that they are perceived as “team victories” by students and as such, appear to contribute to team cohesiveness.

Instructor Input. The readiness assessment process ends with instructor input on concepts that still remain unclear. At this point I ask the class if there is a need to go over test questions that proved to be troublesome so that I can clarify the concepts involved.

Application Oriented Activities. Now students are better prepared to apply the concepts that they have been assigned to study. They spend about 70% of class time applying core concepts in team learning activities. I try to develop learning activities that challenge students to “think” often in the form of choosing a “best” course of action. I also try to

develop activities about realistic marketing problems that are relevant to students lives.  Such activities tend to improve student motivation to learn individually and as a

team. The activities in this course tend to require verbal/lineal thinking where students

are required to apply concepts and evaluate the received information in order to make a decision. Last semester I made a conscious effort to include more learning activities where students have a chance to develop their creative thinking skills. After all, marketing as a profession requires both decision making and creative thinking skills. I also think that creative tasks provide opportunities for certain students to excel that they often do not have in the more traditional type of decision making activities. This is good for team cohesiveness as well since members are more likely to appreciate the various strengths that they bring to the team.

Among the creative tasks used in class are brainstorming activities, product-  and package-design activities, and promotion-creation activities.

