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Class Demographics

The fall target course was SPE 301:  Assessment for Instruction in Special Education.  This is junior level course, the third in the special education minor sequence.  It is offered in conjunction with two other junior education methods courses, which include a ½ day field experience in the schools.  The spring target course was SPE 302:  Instructional Practices for Students with Disabilities.  This course follows SPE 301 in the sequence, and is the last course in the special education minor. 

The students in SPE 301 (Fall) and SPE 302 (Spring) are juniors who are enrolled as elementary education and psychology majors with a minor in special education.  In the fall, I taught one section of SPE 301 with 17? students.  An additional section was taught by an adjunct faculty member. In the spring, another full-time faculty member and I combined the two sections and co-taught the class, so we have 29 students.

What problem(s) or question(s) about my students’ learning and my teaching strategies did I address?  

In most of my courses, the class activities and content are complementary to the text, so I leave the text readings for students to complete independently.  Although this content is usually included in the final in SPE 301 (there is no final in SPE 302), it is my experience that typically students do not read the text, particularly not on the schedule assigned for the course.  My BRIDGE goal for both courses was to find a way to motivate the students to read the text and process what they have read. 

Question:  What strategies can be used to motivate students to read the course text and materials independently, so that they process and apply the information read?

What methods did I use to gain information? 

In the fall course, I experimented with a variety of assessment activities, or “CATs” (Angelo & Cross, 1993) to encourage students to complete the readings.  At first, I tried a “top ten list”, having students write the ten main ideas from their readings.  This took too much of our class time, which made it impractical to do on a regular basis.  Student feedback indicated that this was too much for a short period of time (we tried 5-10 minutes).  Subsequently, I tried various approaches from Angelo and Cross, such as the “Minute Paper”, multiple choice quizzes and weekly summaries, etc.  However, they all took valuable class time, and none of the approaches seemed to indicate that the students were reading, and it was difficult to incorporate them on a consistent basis.  

Based on my discussions with my BRIDGE group and reflections of these discussions, I sought to find an approach that was practical and effective.  It seemed that my use of these techniques was managerial, trying to “force” students to read by imposing a consequence tied to a grade.  However, I needed to find a way to help the students make connections with class activities, integrating and processing the readings.  I decided that it was important to determine how the students were approaching their reading activity. 

At the end of the fall semester, I gave a survey to the students in SPE 301 to determine their reading patterns.  The results of this survey indicated that most students attempted to complete some of the readings, but only one student completed all 15 assigned chapters. Their reasons varied, but overload with other coursework was listed as a reason most frequently.  Many students did not perceive that completion of the readings would impact their course grade.  The surveys indicated that the students use a variety of strategies to read, many with a focus on main ideas only.  Student suggestions for ways to assess completions of the readings were varied.     

Based on the survey results and more reflection, I decided to design a more meaningful project for the spring course, SPE 302.  My primary goal was to give students a purpose for reading the material, and provide structure to guide and scaffold them through this process.  The intent was to help students make connections between the readings and the course content.

For SPE 302 in the spring semester, I designed a “readings packet” which was given as a course assignment, to be counted as 20% of their grade.  This packet consisted of an activity for each chapter of the text, adapting assessment ideas from Angelo and Cross (1993), such as concept maps, analytic memos, content, form, and function outlines, muddiest point, memory matrix, etc.  Students submitted the activity page from each chapter on the date the reading was to be completed.  Papers were logged with a check, check plus or check minus, given at a glance based on the detail of the answers, and returned to students.  Completed packets will be submitted and graded at the end of the semester.  

What have I learned so far?

Final data will be collected at the end of the semester.  A follow-up survey will be given to students in the course at the end of the spring semester.  These surveys, combined with packet grades, will provide data as to the impact of the readings packet strategy on students’ reading of course text.  I also anticipate some feedback from course evaluations. 

The original question was, “What strategies can be used to motivate students to read the course text and materials independently, so that they process and apply the information read?”  At this point, it appears that the readings packet has motivated most students have kept up with the readings.  A cursory glance at their work indicates that most students have submitted completed activities that contain reasonable detail, with some students including more depth.  After receiving check-minuses, those students added more detail to their subsequent work. The ongoing collection of materials has highlighted which students have not kept up with the work, which has enabled me to monitor them and talk with students who have fallen behind.   I anticipate an increase in the amount of students who have read the text, and my assessment of completed packets will provide information as to the depth of their reading.

Where will I go from here? 

At the conclusion of this semester, I hope to use the data to inform adaptations for this course when I teach it again next spring.  If the packet strategy was successful, I hope to design a similar packet for SPE 301 when I teach it again in the fall.  I expect to adapt the design of this packet based on the design of the course and my analysis of all of the data.

I also hope to find more effective strategies to integrate readings into course activities.  A few times during the spring semester, I had students use their readings packets as a reference for doing in-class activities.  This is something I would like to do on a more regular basis.  


Chapter 3:  Approaches to Teaching Learners with Mild Disabilities

Complete the following chart  related to the following instructional approaches:

	Instructional Approach
	Pro
	Con

	Direct Instruction


	
	

	Multisensory Approaches


	
	

	Modality-Matching


	
	

	Applied Behavior Analysis


	
	

	Stimulus Reduction


	
	

	Cognitive Strategy Instruction


	
	

	Diet/Drug Therapy


	
	

	Peer Tutoring


	
	

	Cooperative Learning


	
	

	Authentic Learning 


	
	


